
TEACHING PHILOSOPHY 
Most theatre students (even those in pre-professional graduate conservatory programs) 
will not make careers for themselves in the professional theatre.  Education in theatre, 
especially at the undergraduate level, cannot therefore be solely vocational: the skills 
taught must be portable, and the teaching must provide for students to develop as human 
beings. 

How I work with students, what I teach and how I teach are the results of being raised in a 
family of teachers where learning was an indelible aspect of daily life, and from a 25-year 
(and ongoing) career in the professional theatre with all of its attendant rewards and 
challenges.  I consider myself to be a servant.  Both of my students and of the Theatre.  
My goal, whether for students or audiences, is to provide something that will enrich their 
lives years beyond the end of the term or the falling of the curtain. 

In my teaching I separate the creation and study of theatre into four primary aspects: 

Objective: identifying a specific and measurable goal for the work 
Training: acquisition of knowledge and skills 
Rehearsal: investigation and exploration 
Performance: being freely at play 

In every aspect environment is critical.  The classroom, studio, rehearsal and performance 
environments I work to create are rigorous in structure and specific in evaluation, focused 
on successful teamwork, fertile for learning in that they welcome exploration and reward 
risk-taking, and finally, playful in collaboration and activity.  In these environments I set 
myself up as a coach, not a teacher.  A coaching relationship focuses on what the pupil 
brings to the work, it is one where respect goes both ways, discipline is expected on both 
sides, students can receive empirical knowledge from an acknowledged expert, 
recognize the necessity of rigorous repetition in order to perfect technique, and grow 
through doing as well as through constructive post-performance critique. 

I place a great value on professional best practices.  Opportunities to learn them are built 
into the bones of my courses, and I set an example of them daily both in and out of the 
classroom.  One minute late to class is no big deal; being one minute late to the balcony 
scene is disastrous.  In preparing to teach an audition master class in 2005, I polled 
directors, artistic directors and casting directors about the top five things they looked for 
in an actor/director/partner/colleague.  In every response, ‘talent’ never appeared higher 
than third.  The first and second positions in responses were divided roughly equally 
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between ‘easy to work with’ and ‘always prepared.’  The message is clear: before talent 
comes professionalism. 

“Never paint your house with a screwdriver.”  These are the words of my first real acting 
mentor and I have held on to them and shared them with students and other 
professionals for over thirty-five years.  In other words, ‘use the appropriate tool for the 
work at hand.’   While I do share with students those techniques I have found through 
experience and observation to be the most useful, they are a jumping-off point for 
individual exploration, invention, and development.  I am not doctrinaire in my teaching 
and welcome exposure to and development in other ways of learning and doing.  If there 
is one thing I am unrelenting on, it is that I teach and advocate a deep and intimate 
relationship with - as well as an accurate memorization and execution of - the text.  
Ultimately, I believe and teach that the work of all theatre makers starts with Story and 
ends with Audiences. 

Mastery is impossible in any one course - it is the pursuit of a lifetime. Which is why it is 
critical not only to nurture curiosity in students but to provide them with the tools 
necessary to support that curiosity long after their days of higher education are behind 
them.  I work to clearly communicate key concepts and demonstrate necessary skills in 
such a manner that students can through practice and guidance take ownership of them.  
An illustrating example would be the process of monologue/scene coaching.  At the 
beginning of this process in Acting I, virtually all feedback is provided by me.  At a certain 
point I open up feedback sessions to the group, guiding commenters to be specific and to 
provide evidence to support their assessments as well as to frame their remarks in an 
empowering way (e.g., saying what they see missing rather than giving a prescription to 
the performer for what they want done).  Eventually the class provides most of the 
feedback and coaching can even begin by asking the performer, ‘What notes would you 
give you?’  

Fanning the flames of curiosity and providing content in a way that promotes ownership 
encourages self-motivation, self-teaching, self-correction, and life-long learning.  This is 
what I strive for above all - not for every student to have a career in the professional 
theatre, but for every student to keep curious and to become ever more alive in the years 
after they have departed my classroom. 


